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Abstract
One of the purposes of this study was to examine types
of classroom management methods used by regular education
teachers and special education teachers.

Another purpose of

this study was to· investigate which management strategies
were the most successful and unsuccessful in regular
education and special education classrooms.

The subjects of

this study included 96 elementary school teachers (N=96)
from four counties in the state of Virginia.

A self

developed questionnaire, containing a Likert-type scale in
Part A and open-ended questions in Part B, was used to
collect data for this study.

Fifty-six percent of the

questionnaires were returned to the researcher with 54%
being scorable.

An independent sample t-test was used to

determine the significant difference between the strategies
used by regular education and special education teachers.
Results of the study indicated that there was a significant
difference between regular education teachers' and special
education teachers' use of Token Economy (t = -3.31, p <
.05) and Classroom Arrangement (t = -2.38, p < .05)
strategies in classroom management.

No significant

differences were found between the seven other classroom
management strategies used by regular and special education
teachers.

A qualitative analysis of the open-ended

questions indicated positive reinforcement was perceived as
the most successful method in classroom management by both
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regular and special education teachers.
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Regular education

teachers perceived the most unsuccessful method of classroom
management strategies as Punishment, while special educators
perceived the most unsuccessful method to be behavior
contracts.
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A Comparative Study of Classroom Management Methods Used by
Regular Education Teachers and Special Education Teachers
Behavior problems in school have become a great concern
Most

within public school systems in the United States.

experts agree that classroom management has a bigger role in
today's classrooms than in the past.

For this reason,

teachers are having a tougher time performing their job
[Association for Supervision and Curriculum Development
(ASCD), 1996].

Students are more likely to "challenge a

teacher's authority" today because so many of them come from
hostile home environments (ASCD, 1996).

Discipline

problems, according to Abernathy, Manera, and Wright (1985),
have been reported as the main stress-producing component in
teaching (cited in Smith & Misra, 1992).
In a study of 42 Texas elementary school teachers, the
most often mentioned weakness in their preparation of being
an educator was handling classroom management (Houston &
Williamson, 1993).

In a national survey conducted by the

National Center for Education Statistics in 1986, 29% of the
public school teachers indicated they seriously considered
leaving teaching because of student misbehavior.

In that

same survey, 33% of the teachers reported that student
misbehavior interfered with their teaching.
Research showed that adolescent misbehavior is very
common in schools today.

In a survey of junior and senior
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high school students, 50% of the male students admitted
hitting or threatening to hit another student.

Causes of

misbehavior are both personal and environmental (Gottfredson
et al, 1993).

In_ a nationwide poll of the public,

discipline fell second only to drugs as the leading problem
in public schools (Elam & Gallup, 1989; cited in Smith &
Misra, 1992).

Classroom management methods are currently

being used by teachers of all types to control student
behavior and maintain a productive classroom.
According to Haring and Kennedy (1992), the key to
reducing misbehavior is to understand its purpose (cited in
Stainback & Stainback, 1996).

Behavior is something that

can be measured and observed; it is not feelings or thoughts
(Malm, 1992).

Two reasons for misbehavior, according to

Malm (1992), are: 1) The child is being reinforced for the
misbehavior and 2) The child does not have the necessary
skill required.
Classroom management, according to Brophy (1983), means
monitoring the classroom on a regular basis, giving clear
examples to the students about what is expected of them,
holding students responsible for completing their work, and
keeping the class aware of their academic duties.

Martens,

Peterson, Witt and Cirrone (1986) studied 2,279 regular and
special education teachers on ratings of strategies.

They

found interventions that teachers rated as most effective
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and easiest to use were those that redirected student

behavior and used material rewards for appropriate behavior
(cited in Whinnery, Fuchs, & Fuchs, 1991).

One researcher

summarized classroom management the best when he wrote, "The
hardest part is not in teaching subject matter; it is
managing a classroom" (DiGiulio, 1995, p. 4).

A review of

literature showed several types of classroom management
methods used in today's schools.
Positive Reinforcement
The consequence that increases the future likelihood of
behavior is positive reinforcement (Heron & Harris, 1993).
Positive reinforcement should be applied immediately after
the occurrence of a desired behavior.

As a result, the

desired behavior is likely to occur in the future (Cooper,
Hernon, & Heward, 1987; cited in Heron & Harris, 1993).
Elliott, Witt, Galvin, and Peterson (1984) found that
positive or reinforcing strategies were more acceptable than
negative strategies used by teachers.

Some positive

reinforcers or rewards may be food, money, or attention.

A

reward is given after the behavior has been achieved.
Giving the reward if the child does not perform the desired
behavior will not be effective.

Younger children need this

more than older children to help promote positive self
esteem, encourage learning, and to help establish
appropriate behavior (Hitz & Driscoll, 1988).

A Comparative Study
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Although all types of reinforcers are good, each is
highly dependent on the personality of individuals (Malm,
1992).

One child may like praise for raising his hand,

while another child thinks it is embarrassing (Hitz &
Driscoll, 1988),

Current research indicated that common use

of praise may be working in a reverse-direction.

Some

praise statements have the potential to lower children's
confidence (Hitz & Driscoll, 1988).

Rowe (1974) found that

in a class of second graders, some praise or positive
reinforcement lowered students' confidence in their
answers and reduced the amount of verbal responses.

This

was displayed through their doubtful voice tones, lack of
desire in trying to answer, and checking for teacher's
approval or disapproval.
Meyer (1979) also found similar findings in his
studies.

A common phrase used by special education and

regular education teachers is, "I like the way Jody is
sitting".

This is used to get other children around Jody to

conform their behavior, which could lead to resentment of
that student (Chandler, 1981).

Chandler (1981) showed that

praise, not worded carefully, can have a negative effect on
self-image.

Brophy (1981) suggested that trying to use

praise as the only type of reinforcement is impractical.
Overall, these researchers asserted that positive
reinforcement, or praise, is a weak reinforcer.

Positive
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reinforcement is used with both special and regular
education students of all ages.
Token Economy
A token economy is when students receive tangible
reinforcers (e.g. tokens, chips, check marks) that can later
be exchanged for back-up reinforcers (Heron & Harris, 1993).
These reinforcers can also be considered as a reward for the
student for hard work.

Rules alone have little control over

students' behavior, but when combined with a token economy
the rules appear to increase the power of the token economy
(Greenwood, Hops, Delquadri, & Guild, 1974).

Tokens are

commonly exchanged for tangible items or privileges such as,
candy, free time, and computer time.

Tokens have direct

control over behavior.
There are two concerns in establishing a token economy
within the classroom.

One concern is the difficulty in

determining the point value of each reinforcer.
should not give too many or too few points.
be a balance between these points.

Teachers

There needs to

The second concern is

that some students may try to cheat.

Teachers need to

monitor the students closely to prevent this.

The teacher

may want to use abstract tokens such as check marks (Smith &
Misra, 1992).

When established properly, token economy is

one of the best types of classroom management used in school
today.

A Comparative Study
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Contracting
When there are troublesome students in class it may be
necessary to create an individual contract with those
students to improve their academic successes or behaviors.
Homme (1978) uses the terms, "contingency contract", instead
of contracting (cited in Smith & Misra, 1992).

In

contracting, stated Malm (1992), the teacher negotiates with
the student on goals to be established.

The teacher is to

monitor the student daily to make sure he/she reaches the
goals.

Contracting can be a self-monitoring process that

will allow the student to be more responsible for his/her
actions.

In setting up the contract, the teacher and

student both agree upon a goal and reward for achieving the
goal (Malm, 1992).

The following steps developed by Malm

(1992) are suggested in deciding upon a contract:
1.

The teacher and student decide on a goal and reward for
attaining the goal.

2.

The teacher and student devise a monitoring system
(checklist).

3.

The teacher determines the frequency of data collection.

4.

The schedule for giving reinforcers is determined (daily
or weekly rewards).

5.

The teacher and student create a consequence for not
meeting the goals.

6.

The teacher should give a bonus for exceeding the work
required by the contract.

A Comparative Study
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The teacher should transfer information from the
contract to a more permanent system for monitoring.
Behavior contracting is a great way for reducing a

student's inappropriate behavior.

Contracting can teach the

child to learn adult-like behavior (Cipani, 1993).

The

child can develop self-control and responsibility for
his/her own behavior by writing it down in contract form.
Also, contracting helps students learn to compromise with
other people and self-monitor their behavior (Cipani, 1993).
Contracting works really well for students with disabilities
of all ages, as well as with regular education students.
Specific/Encouraging Statements
Evertsen (1975) and Shirrmacher (1986) stated that
praise should be specific and encouraging (cited in Hitz &
Driscoll, 1988).

Encouragement refers to positive

statements or responses that acknowledge students' hard work
and effort (Hitz & Driscoll, 1988).

Hitz and Driscoll

(1988) stated that encouraging statements did not judge the
student's work.
If statements are specific, they will avoid labeling
and embarrassment to the teacher and/or child.

Encouraging

statements do not compare one student to another, which is
very important to the child's individuality during his/her
younger years (Hitz & Driscoll, 1988).

Dinkmeyer, McKay and

Dinkmeyer (1980) described encouragement as " ...having
faith, giving hope, reducing competition, eliminating
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unreasonably high standards and double standards" (cited in
Hitz & Driscoll, 1988, p.12).
DiGiulio believed that praise can work wonders, but
should never be given out of pity or overly used (1995).
This method of classroom management may be used by all types
of teachers and all grades as the research shows.

However,

specific/encouraging statements can work greatly in
.elementary school settings as Hitz and Driscoll showed
(1988).
Constructivist Classroom Community
The Constructivist community is based on the theories
of Piaget.

This is an approach used in classrooms that

helps children think clearly, to make wise decisions, and to
govern themselves (Kamii, 1984; cited in Stainback &
Stainback, 1996).

The Constructivist approach is not

compatible with rewards or punishments because those do not
help the child live more a productive life, according to
Devries and Zan (1994) (cited in Stainback & Stainback,
1996).
The students themselves solve their own problems
without the teacher's help in some cases.
used as a facilitator in this approach.

The teacher is
Students governing

themselves will allow them to function effectively in
society.

Fields and Tarlow suggested that a Constructivist

approach gives students a chance to choose and experiment
(cited in Stainback & Stainback, 1996).

On the other hand,
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if there is not much guidance or structure, this approach
may be harmful to the student (DiGiulio, 1995).

Each

student needs the freedom to make some choices for
himself/herself, but this needs to be in a structured,
secure environment (DiGiulio, 1995).

Reciprocal respect,

effective communication, and risk taking are strongly
emphasized in this approach, stated Fields and Tarlow (cited
in Stainback & Stainback, 1996).
Researchers emphasized that all students benefit from a
Constructivist approach because it allows them to solve
their own problems and take responsibility for their
actions.

Constructivist learning, which can involve peer

tutoring, gives students confidence in their ability to make
meaning out of learning and their environment (Fields &
Tarlow; cited in Stainback & Stainback, 1996).
White (1995) suggested that "teacher education faculty
must model Constructivist, process instruction and
preservice teachers must be actively involved at all levels
of the teacher education program" (p. 17).

White asserted

that traditional approaches to classroom management just do
not work (1995).

There are some disadvantages of the

Constructivist approach.

The first is that teachers need to

be specially trained, which is time consuming.

Another is

that most students don't know how to think for themselves
and/or may be too young to make wise decisions.

Lastly, a
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Constructivist Classroom is a non-traditional approach to
classroom management.
Unison Rule Writing
Students benefit greatly from creating their own rules
for the classroom..

According to Castle and Rogers (1994)

unison rule writing leads to, active involvement,
reflection, respect for rules, sense of community,
cooperation, and ownership.
Active involvement is when children actively think and
express their ideas to others.

Reflection involves students

reflecting on their own experience with rules and breaking
the rules.

Students are more likely to respect the rules

because they understand why the rules are important to them
personally.

When students see the need for helping one

another and working together, they have a sense of
community.

Cooperation is when students discuss the

importance of rules.

They are more likely to be cooperative

as they understand the need to take another's point of view.
Lastly, students have a sense of rule ownership, since they
created the rules themselves.
them.

The classroom belongs to

Some common classroom rules are being polite to

others and respecting other's property.

Teachers need to

state the rules positively by avoiding words like don't.
Stating rules in a negative way, according to Malm (1992),
is setting the students up for a negative environment.
concrete terms to state the rules clearly so that every

Use
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Also, placing the

student can understand (Malm, 1992).

rules in the classroom where every student can see them can
be beneficial to everyone in the classroom.

Studies show

that rules may increase the power of positive reinforcing
statements from the teacher (Shores et al, 1993).

This

method is most applicable at the beginning of the school
year (i.e. within the first two days) with both special
education and regular education students.

Having students

involved in consequences for breaking the rules is also
effective (ASCD, 1996).

Thus, several researchers suggested

unison classroom rule writing to be very positive.
Videotape Feedback for Self-Monitoring
This new method is mostly used with students having
behavior problems at all age levels.

According to Holman

(1979), the sight and sound of media provides realistic
imagery (Broome & White, 1995).

Media is a powerful tool

for learning because the students can relate to TV (Broom &
White, 1995).

Videotape feedback provides an objective

recording of students' behaviors and is useful for classroom
management and self-monitoring of behavior (Raschke, Dedrick
& Takes, 1986).

Some reasons to use videotape feedback are

for self-monitoring one's behavior strengths and weaknesses,
reinforcing shared experiences, and building cooperation and
trust (Broome & White, 1995).

This method can be used in

role playing or just recording a typical day in the class.
Videotaping can be a fun experience where students can learn
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about their own behavior by watching themselves on
television.

Also, self-recording and peer evaluation are

recommended when using this method (Kerr & Nelson, 1989).
Teachers need to be sure to send a letter home to the
students' parents to get permission before taping.

This is

a fairly recent method of classroom management, but the
research is positive.
Assertive Discipline
Assertive Discipline was developed by Canter in the
early 1970s.

Assertive Discipline includes firm, fair

rules, negative consequences for misbehavior, and positive
consequences for positive behavior (Ellis & Karr, 1995).

A

consequence is defined as anything occurring after the
student's behavior (Malm, 1992).

Malm stated (1992) that a

consequence can be a person, place, object, or another
behavior.

Consequences can maintain, increase or decrease

behavior (Malm, 1992).

All rules and consequences in

assertive discipline is set by the teacher.

The purpose of

Assertive Discipline is to prevent misbehavior from
occurring (McCormack, 1987; cited in Ellis

&

Karr, 1995).

Canter (1989) stated that this model has been taught to over
750,000 special and regular education teachers (Ellis &
Karr, 1995).

According to Canter and Associates (1987),

Assertive Discipline will reduce student misbehavior by 80%
(cited in Render

&

Padilla, 1989). Ellis and Karr's study

(1995) revealed that, although assertive discipline provides
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a workable framework for classroom management, it may not be
effective with older students.
Punishment
Punishment is the presentation of an undesired event or
the removal of a positive event after a behavior that
decreases the probability of that behavior (Craighead,
Kazdin, & Mahoney, 1976).

Malm (1992) listed two types of

punishments, the application of something negative (e.g.,
spanking, detention) and the removal of something positive
(e.g., taking away a privilege or toy).

Shores, Gunter,

Denny, and Jack (1993) found that students who were
considered aggressive received more negative consequences
from teachers than nonaggressive students.

According to

Brophy (1988), new teachers misconceive effective management
as getting students to respect authority through fear of
punishment (Johnson, 1994).

Experts feel that the

traditional approach of punishment is not effective today
(ASCD, 1996).

For some students, it may be "worth it" to

beat up another student if they already know the punishment
(ASCD, 1996).

This is because students are being raised in

more hostile homes, as mentioned earlier.

Overall, this

approach will work, but it does not teach students self
discipline and responsibility (ASCD, 1996).
Types of Punishments
Time-out can be implemented when students are told in
advance that if they misbehave, they will be removed calmly

A Comparative Study
and put in a place with no reinforcement.
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Students are

placed in time-out, which may be in the back of a room where
there are no windows.

The students are to sit in a chair

for no more than fifteen minutes.

Time-out is used to

eliminate undesirable behavior (Branter & Doherty, 1983;
cited in Wood

&

Wood, 1993).

Many teachers and parents

mistakenly believe time-out is putting the child in a room
all alone (Malm, 1992).

This is not true •

procedure to use includes:

. The time-out

Verbally telling the student

what he/she did that was inappropriate; giving directions
for time-out as to what the child is to do during this time
(Malm, 1992); carrying out the actual time-out procedure by
putting the child in a chair with no reinforcement around
him/her; monitoring the time-out to make sure the student
does not get reinforcement; and telling the student when
time-out is over and what they are to do next.

After the

child has returned to his/her seat, teachers should
reinforce the next good behavior the student displays (Malm,
1992).

In a survey of teachers of students with behavior

disorders in Kansas and Nebraska, Zabel (1986) found that
70% of the subjects used time-out (cited in Yell, 1990).
Time-out is one of the most frequently used interventions
for students with behavioral disorders (Yell, 1990).

Time

out can be used with all types of students of all ages.
Detention, or keeping a student after school for an
amount of time, is a punishment.

This can actually be an
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advantage to the child because it gives the student one-to
one contact with the teacher (DiGiulio, 1995).

DiGiulio

believes that during detention, students can express their
true selves and lower their defenses that are shown in front
of their classmates.

If detention involves the student

sitting by himself/herself for an hour, it is not very
productive (DiGiulio, 1995).

Teachers should make the most

of this time to talk to students and find out what may be
going on with their lives that causes them to misbehave.
Suspension is a common method for misconduct.

In fact,

it limits the students' opportunity to learn (Gottfredson et
al, 1993).

The use of suspension by schools has been the

most frequently litigated punishment procedure used with
children with disabilities (Yell, 1990).

Out of school

suspension refers to not being able to return to school for
a specified time period; usually one to ten days (Yell,
1990).

In school suspension (ISS) is more widely used in

public schools (Anter & McKittrick, 1987; cited in Yell,
1990).

The two major advantages of in school suspension are

the following: 1)

ISS avoids the possibility of

unsupervised students having freedom in their community,
which can be reinforcing and 2)

ISS separates students from

the general school population, which reduces their chance
for disruption (Yell, 1990).

With in school suspension,

students work alone for one to ten days away from their
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They are not allowed to speak to or see another

student (Chobot & Garibaldi, 1982; cited in Yell, 1990).
Suspension is used mostly in middle and high school.
Corporal punishment is physical harm inflicted on the
body to modify behavior (Rich, 1986).

In the United States,

corporal punishment has been banned in 19 states.

However,

many states use corporal punishment in the public schools
(Yell, 1990).

This is the most controversial type of

punishment in schools today.

The most common form of

corporal punishment involves paddling of a student on the
buttocks (Cooper, Heron & Heward, 1987; cited in Smith &
Misra, 1992).

Students who get the paddle at school feel

angry, sad, and fearful of attending school.

One school

dropout complained that he was tired of getting hit because
it made him feel bad (Evans & Richardson, 1995).
Corporal punishment is still practiced in 31 states
including, Mississippi, Arkansas, and Texas.

Public support

for corporal punishment varies in different regions of the
country.

Researchers claim that corporal punishment

eliminates a student's misbehavior almost immediately and
teaches respect for authority (Smith & Misra, 1992).
Cotham, Strauss, Vargass-Moll, and Hyman (1987) showed that
90% of parents did not approve of physical discipline for
students who have disabilities (Evans & Richardson, 1995).
Zirpoli (1990) stated that students with special needs are
at risk and get paddled the most because of their existing
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academic and behavior problems (Evans & Richardson, 1995).
Research indicated that corporal punishment is harmful to
all students.
1990).

It adds to high violence in society (Hyman,

Overall, punishment is not viewed as a positive type

of classroom management used in schools today.
Classroom Arrangement
Classroom arrangement is setting the classroom up so
that fewer behavior problems occur.

Teachers can do much to

influence how students and others see their classroom for
the first time (DiGiulio, 1995).
comfort and safety.

The room should portray

Three areas should be considered when

deciding upon classroom arrangement:

The physical

furniture, how people will use that furniture, and the
overall feeling of the room (DiGiulio, 1995).
If students were allowed to sit anywhere, they would
probably sit next to their friends who are similar to them
(Smith & Misra, 1992).

Usually the smart students sit in

front and the less motivated or behavior problem students
sit in the back of the room.

In most cases, it is easier

for the teacher to direct his/her attention to the students
up front.

Students in multiability classrooms should be

scattered throughout the room according to their abilities.
Seating students with behavior or learning problems in front
is beneficial for learning.

Deciding upon desks or tables

for students to sit in daily is important and should be done
by the first week of school (DiGiulio, 1995).

Having study
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cubicles and small group instruction or work areas are other
options to have in the classroom.

These arrangements will

create a better traffic flow in the classroom so the
students will be able to move around freely (Malm, 1992).
Having study cubicles and work areas can help the student
work more independently and productively without
distractions.

Greater distance between students appears to

decrease inappropriate behavior (Shores et al, 1993).

The

placement of the teacher's desk should be where all the
students can be seen and should not hinder traffic flow in
the class (Malm, 1992).

The teacher's sight and sound to

all areas of the classroom must be "unobstructed'' (DiGiulio,
1995).

This is one of the easiest classroom management

methods to employ.
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Statement of Purpose
A review of the literature showed different management
methods used by both regular and special education teachers.
However, few research has been done using a comparative
study of classroom management methods used by both regular
education and special education teachers.

Thus, the first

purpose of this study· was to examine the types of management
tech�iques used by both regular and special education
teachers.

The second purpose was to investigate which

management strategies were perceived to be the most
successful and unsuccessful in regular and special education
classrooms.
The following questions were addressed:
1.

What are the classroom management methods used by
regular education teachers?

2.

What are the classroom management methods used by
special education teachers?

3.

Is there a significant difference between the classroom
management strategies used by regular education teachers
and special education teachers?

4.

What classroom management methods are perceived by
regular and special education teachers to be the most
successful?

5.

What classroom management methods are perceived by
special and regular education teachers to be the most
unsuccessful?
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Method
Design and Subjects
A survey research design was used to collect data for
this study.

The subjects (ss) of this study included

ninety-six elementary school teachers.

Of the 96 subjects,

48 were special education teachers and 48 were regular
The subjects were selected from four

education teachers.
counties in Virginia.
Instrument

A self-developed questionnaire was used to collect data
for this study.

The questionnaire had two parts.

The first

part included demographic and experiential variables such as
type of teacher, years of teaching, grade level currently
teaching, setting of classroom, disability taught, and
subjects taught.

It also included a question asking whether

or not the teachers had taken a classroom management class.
Subjects were advised to put a check mark in the blank which
applied to them for each section.

Part two covered

questions on strategies used in classroom management.

The

questionnaire was a Likert type scale with responses from
always = 5 to never= l.

There were 34 Likert-type questions

about management strategies.

Most subjects answered in the

space after each section labeled "other" for any additional
comments they had.

There were also two open ended questions

at the end of Part II about which method the subjects
perceived as the most successful and unsuccessful management
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strategies.

28

Subjects were asked to circle number 1 through

5 w�ich applied to them.

Responses on the questionnaire

included:

l=never, 2=rarely, 3=sometimes, 4=often, and

5=always.

This instrument was pilot tested among subjects

who shared similar characteristics to the subjects of the
study in order to ensure clarity of the questionnaire.
Procedure
Permission was obtained from the superintendent of each
county by sending a permission and cover letter.

After

getting permission from the superintendent, a cover letter
explaining the purpose of the study, together with the
questionnaires and cover letters to the subjects were sent
to each elementary school principal.

The principals were

asked to distribute the surveys and cover letters to each
teacher.

Subjects were asked to return the surveys in the

self-addressed stamped envelope to the researcher within two
weeks.

The subjects were ensured of their voluntary

participation and confidentiality of the results.

One week

after the questionnaires were distributed, another cover
letter and reminders were sent to the principals of each
school by the researcher.

The reminders explained the

importance of the survey to the subjects and gave the final
due date for the questionnaires to be returned.
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Analysis of Data
The data were analyzed by using both qualitative and
quantitative statistics.

An independent sample t-test was

used to determine significant differences between strategies
used by regular and special education teachers.

Percentages

were computed to analyze the two open ended questions.
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Results
Questionnaires were sent to 48 special education and 48
regular education teachers.

Of the 48 special education

teachers, 18 (37.50%) responded.

Of the 48 regular

education teachers, 34 (70.83%) responded.

Two

questionnaires were not scorable as more than 50% of the
questions were not answered.

Of the total number of

respondents, 34.63% (n= 18) were special education teachers
and 65.38% (n=34) were regular education teachers.
The elementary grade levels taught by the fifty-two
teachers surveyed included Kindergarten through sixth.

Of

the teachers surveyed, 14% taught Kindergarten, 10% taught
first grade, 12% taught second grade, 4% taught third grade,
12% taught fourth grade, 12% taught fifth grade, 2% taught
sixth grade, and 35% taught more than one grade (i.e., the
special educators).
The total years of teaching experience of all teachers
were categorized into five groups.

This grouping showed

that 29% had 0-5 years experience, 21% had 6-10 years
experience, 15% had 11-15 years experience, 11% had 6-20
years experience, and 23% had 21-32 years teaching
experience.
The total years of teaching in the present situation
ranged from 0-24 years and the researcher categorized the
data into three groups.

This grouping showed that 62% had

0-5 years in the present situation, 25% had 6-12 years in
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the present situation, and 13.5% of the subjects had 13-24
years in the present situation.
The special education teacher setting types were as
follows:

14% of the teachers taught in the self-contained

setting; 4% taught in a resource setting; 2% taught in
another setting not listed on the questionnaire (e.g. speech
therapy); and 15% taught in more than one setting.

The

disability/disabilities taught by the special education
teachers are as follows:

10% of the teachers taught

students with learning disabilities; 6% taught students with
mental retardation; 2% taught students with emotional
disturbances; 2% taught students of another disability not
listed on the questionnaire (e.g. developmentally delayed);
and 15% taught more than one disability in their classroom.
The average number of students with special needs that
the special educators taught in their classroom ranged from
4-19 students.
groups.

These data were categorized into four

These groupings indicated that 8% had an average

number of 4-7 students, 10% had 8-9 students, 15% had 10-12
students, and 1 teacher (2%) had an average of 19 students
with special needs in the classroom.

All of the special

education teachers surveyed had taken a course in classroom
management (34.6%).
The average number of students without disabilities who
were taught in the regular education classroom ranged from
7-28.

This data was categorized into five groups.

These
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1.9% teachers had 7 students,

14% had 16-18 students, 29% had 19-21 students, 10% had 2224 students, and 7.7% of teachers taught 2.5-28 students.
Of the regular education teachers, the average number
of students with special needs in the classroom ranged from
0-8 and were categorized into 3 groups.

The groupings

consisted of 15% of teachers who had no students with
special needs, 33% who had 1-3 students with special needs,
and 6% of regular education teachers who had 4-8 students
with special needs in the regular class.

The number of no

responses from regular education teachers was 11.5% for this
question.

Of the regular education teachers surveyed, 53.8%

of them had taken a course in classroom management, while
11.5% had not taken any courses in classroom management.
Regular education teachers in this study used
classroom management methods such as, positive
reinforcement, unison rule writing, and classroom
arrangement (see Table 1).

Special education teachers in

this study used classroom management methods that included
positive reinforcement, classroom arrangement, and rule
writing over other methods (see Table 1).
Independent sample t-tests were used to examine the
relationship between special and regular education teachers'
use of positive reinforcement, token economy, contracting,
specific/encouraging statements, constructivist classroom,
rule writing, videotape feedback, punishment, and classroom
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A significant difference (t=.-2.38, n<. 05) was

found between regular and special education teachers' use of
token economy (see Table 1).

Another si gnificant difference

(t=-3.31, n<.05) was found between regular and special
education teachers' use of classroom arrangement (see Table
1).

However, no si gnificant differences were found between

regular and special education teachers' use of positive
reinforcement, contracting , specific/encouragin g statements,
constructivist classroom, rule writing , videotape feedback,
and punishment.
The strategy perceived as successful by both reg ular
and special education teachers was the use of positive
reinforcement (see Table 2 & 3).

On the other hand, the

strategy perceived as most unsuccessful by regular education
teachers was punishment (i.e., time-out) (see Table 4).

The

strategy p erceived as most unsuccessful by special education
teachers was behavior contracts (see Table 5).
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Discussion
The use of token economy and classroom arrangement
strategies were found to be significantly different between
regular and special education teachers.

The reason for

special educators using token economy more· often may be that
special education students need tangible reinforcers or
incentives for behaving appropriately.

Regular education

teachers may not feel their students need these incentives
as frequently as students with special learning needs.
Researchers who agreed with the use of token economy in
special education classrooms included Shores, Gunter, Denny,
and Jack (1993).

Classroom arrangements (e.g., seating)

were used more in special education classes probably due to
the fact that moving troublesome students to the front of
the room can be beneficial for learning.

Having more room

between students may also reduce misbehavior as was seen in
research done by Haubrich and Shores in 1976 (in Shores et
al, 1993).
No significant differences were found for teacher use
of the seven other classroom management strategies which
included the following:

Positive reinforcement,

contracting, specific/encouraging statements, constructivist
classroom, rule writing, videotape feedback, and punishment.
Some pf the subjects stated that using behavior contracts
took too much time.

A study by DiGiulio in 1995 showed
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that little guidance in the classroom could be harmful for
the students.

This may be the belief of many regular and

special education teachers who do not prefer the
constructivist classroom as a type of classroom management.
Experts feel that punishment methods are not very effective
in classrooms today (ASCD, 1996).

Videotape feedback was

the least popular method preferred by both types of
teachers.

This is contradictory to the study done by Broome

and White in 1995.

The reason for this may be that video

taping involves too much work in setting up the camera and
some students may showoff in front of it.

Another reason

for the lack of popularity of this method in special
education may be due to confidentiality of the students.
Teachers may have a fear of being sued by a parent of a
student in special education if the tape is viewed by others
outside the classroom.
An examination of responses from the open ended
questions on successful classroom management strategies used
by both regular and special education teachers revealed
positive reinforcement was perceived to be the most
successful strategy.

The unsuccessful classroom management

strategies perceived by regular and special education
teachers were punishment (i.e., time-out) and behavior
contracts respectively.
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Limitations of the Study
The sample size in the present study was small which
may have an effect on the generalizability of the results.
Also, the small number of special education teachers limited
the researcher's ability to have the principals randomly
choose these teachers from the schools.

Finally, the

researcher had to assume that the teachers. were honest with
their answers on the questionnaire.
Recommendations
In the future, a larger sample size and equal numbers
of regular and special education teachers as subjects would
be beneficial for research.

Conducting a study of different

states other than Virginia may show different results.

It

would be interesting to examine whether total years of
teaching affected the types of classroom management
strategies used in the classroom.

Using ethnographic

observational research methods in the future may be useful
for this type of study because the researcher could see for
him/herself the types of strategies teachers claim to use.
It would also be interesting to investigate if classroom
management strategies will be changing over the next five
years in classrooms to accommodate for the type of children
who will be entering the public school systems.
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Address of Superintendent
Dear (Superintendent's name):
I am a graduate student at Longwood College working
toward a Masters degree in Special Education. In order to
complete my degree, I am conducting a study on classroom
management methods used by regular education and special
education teachers. I have selected elementary school
teachers to complete my study. This is a comparative study
of classroom management methods used by regular and special
education teachers. The results of this study will be
important in determining the most preferred type of
classroom management methods used by both types of teachers.
If we know what teachers are practicing in the classrooms
today and/or if they vary from class to class, then teaching
these methods to students who are studying to be teachers
will be most useful.
Knowing successful methods used by experienced teachers
will be beneficial for teacher training institutions in
planning curriculum. The enclosed instrument is a Likert
type scale which has two parts. Part I covers demographic
information. Part II consists of questions dealing with
classroom management strategies. It will be pilot tested
among graduate students attending Longwood College. The
average time required for the completion of this
questionnaire is not more than 25 minutes.
It will be appreciated if you could grant me permission
to conduct this study by__________
If you choose
to grant permission, could you please fill out the enclosed
permission form and send it back in the envelope provided.
When I have obtained permission from you, I will send the
principals of each elementary school in the county the
surveys that they can distribute to each teacher. I will
follow up this letter with a phone call approximately one
week after mailing to ensure that the letter was received
and to answer any questions you may have. Other phases of
this study cannot be carried out until I can obtain
permission. I welcome any comments that you may have
concerning any aspect of the instrument. Teachers
participation in this study will be voluntary and anonymity
will be maintained. The responses will be held completely
confidential. Results of this study can be sent to you upon
request.
Thank you very much for your cooperation and interest
in this study. I will be waiting to hear from you soon.
Sincerely yours,
Shannon Hooker
Graduate Student
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PERMISSION FORM
!, ______________________, grant/do not
grant (circle response) permission for Shannon Hooker to
conduct research in the------------------school district.
Please return this permission sheet by
in the envelope provided.
Comments:
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Principal's Address
Dear (Principal's name):
I am a graduate student at Longwood College working
toward a Masters degree in Special Education. In order to
complete my degree, I am conducting a comparative study on
classroom management methods used by regular education and
special education teachers. I have selected elementary
school teachers to complete my study. The results of this
study will be important in determining the most preferred
type of classroom management methods used by both types of
teachers. If we know what teachers are practicing in the
classroom, then teaching these methods to students who are
studying to be teachers will be most useful.
Knowing successful methods used by experienced teachers
will be beneficial for teacher training institutions in
planning curriculum. The enclosed instrument has been pilot
tested among graduate students attending Longwood College.
The average time required for the completion of this
questionnaire is not more than 25 minutes.
Your school has been selected to participate in this
I have been granted permission by the
study.
superintendent to conduct this study in (name of county). It
would be appreciated if you could distribute the enclosed
forms to teachers in your school as soon as possible
excluding teachers of P.E., Music, and Art. Teachers should
complete the survey by ________ and return it in the
enclosed self-addressed stamped envelope provided. Other
phases of this study cannot be carried out until I complete
the results of these surveys. I welcome any comments that
you or any teacher may have concerning any aspect of the
instrument. The participation in this study will be
voluntary and anonymity will be maintained. The responses
will be held completely confidential. Results of this study
can be sent to you upon request.
Thank you very much for your cooperation and interest
in this study.
Sincerely yours,
Shannon Hooker
Graduate Student
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Address of Elementary School
Dear Subject:
I am a graduate student at Longwood College working
toward a Masters degree in Special Education. In order to
complete my degree, I am conducting a comparative study on
classroom .management methods used by regular education and
special education teachers. I have selected elementary
school teachers from surrounding counties in Virginia to
complete my study. The results of this study will be
important in determining the most preferred type of
classroom management methods used by both types of teachers.
If we know what teachers, like yourself, are practicing in
the classrooms today and/or if they vary from class to
class, then teaching these methods to students who are
studying to be teachers will be most useful.
Knowing successful methods used by experienced teachers
will be beneficial for teacher training institutions in
planning curriculum. The enclosed instrument is a Likert
type scale which has two parts. Part I covers demographic
information. Part II consists of questions dealing with
classroom management strategies. It has been pilot tested
among graduate students attending Longwood College. The
average time required for the completion of this
·questionnaire is not more than 25 minutes.
You have been randomly selected to participate in this
study. Your participation is completely voluntary and your
answers will be held confidential. If you decide to
complete the survey, please do not include your name when
sending it back so as to ensure anonymity. The survey
should be completed by _____and returned in the enclosed
self-addressed stamped envelope. Other phases of this study
cannot be carried out until I complete the results of these
surveys. I welcome any comments that you or any teacher may
have concerning any aspect of the instrument. Results of
this study can be sent to you upon request.
Thank you very much for your cooperation and interest
in this study. If you have any questions please call at
Sincerely yours,
Shannon Hooker
Graduate Student
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CLASSROOM MANAGEMENT QUESTIONNAIRE
Part I.

DEMOGRAPHIC INFORMATION

Place a check mark in the appropriate blank or fill in
appropriate answer which applies to you. If none apply,
please write answer in section marked "other". Additional
space is provided at the end of this section for any
comments you may have.
1.

Grade Level(s) currently teaching:

2.

Total years teaching experience:

3.

Total years teaching in present situation:

4.

Type of teacher:

a.
b.

Regular Education Teacher
Special Education Teacher

5.

If Special Education, setting type:

a.
b.
c.
d.

self-contained
inclusive (in regular classroom
for at least 80% of day)
resource
other

6.

If Special Education, disability(s) taught:

a.
b.
c.
d.

learning disability
mental retardation
emotional disturbance
other

7.

If Special Education, list the average number of
students in each class

8.

If Special Education, have you ever taken a class in
classroom management?

a.
b.

yes __
no

9. a. If Regular Education, list the average number of
students in each class
b. Of those students, list the average number of special
education students in each class
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10. If Regular Education, have you ever taken a class in
classroom management?
a.
b.
11.

yes __
no
Comments
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ALWAYS(A)
5
1.
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Circle the response in each section which most
closely indicates how often you use the method.
If you use any other methods write them in the
space marked 11 other 11 •
OFTN
E ( O) SOMETIMES(S )
3
4

RARELY (R )
2

Positive Reinforcement

NEVER(N)
1
AO
SRN

Reward positive behavior and responses
5 4 3 2 1
Use verbal praise, e.g.,"Good Job!"
5 4 3 2 1
Use statements to get other students to
conform, e.g. "I like the way Sam is sitting." 5 4 3 2 1
Other (specify)

a.
b.
c.

2.

Token Economy

Use tokens or chips to exchange for rewards
Give tangible reinforcers (candy) for
students' hard work
c. Give privileges, such as free time,
for students' hard work
d. Determine a point value for the reinforcer
Other (specify)
a.
b.

3.

Contracting

Use individual contracts for some students
who are off-task
b. Negotiate with student on goals to be
established
c. Provide a reward for student achieving
the goal
d. Provide a consequence for not meeting the
goal
Other (specify)
a.

AO
SRN
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
AO
SRN
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1

4.

Specific/Encouraging Statements

a.

Give specific feedback to students, e.g.,
1
1 You worked for a long time on this painting. 11
5 4 3 2 1
Use encouraging statements that do not judge
student's work
5 4 3 2 1

b.

AO
SRN
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AO SR H
c. Compare student's work to another
Other (specify)

5 4 3 2 1

5.

AO SR H

Constructivist Classroom

a. Use no punishment or rewards in my classroom
b. Let students make their own decisions
c. Let students solve their own problems
d. Let students take risks in trying new things
Other (specify)

5
5
5
5

6.

AO SR H

Rule Writing

4
4
4
4

3
3
3
3

2 1
2 1
2 1

2 1

a. Set rules for students to follow
b. Write classroom rules with students' input
c. State classroom rules positively
d. Post the rules where everyone can see them
Other (specify)

5
5
5
5

7.

AO SR H

Videotape Feedback

4
4
4
4

3
3
3
3

2 1
2 1
2 1
2 1

Videotape students to view behavior
Students self-monitor by watching their
behavior on videotape
c. Point out students' strengths on video
d. Point out students' weaknesses on video
other (specify)

5 4 3 2 1

8.

AO SR H

a.
b.

Punishment

a.
b.
c.
d.

Use time-out as punishment
Take away privileges when students misbehave
Use detention as a form of punishment
Give specific directions to students on the
form of punishment (directions for time-out)
Other (specify)

5 4 3 2 1
5 4 3 2 1
5 4 3 2 1

5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1

9.

Classroom Arrangement

AO SR H

a.
b.
c.

Move problem students to front of the room
Use study cubicles in the classroom
Place teacher's desk in an area so that every
student can be seen

5 4 3 2 1
5 4 3 2 1
5 4 3 2 1

A Comparative Study
d.

Arrange students' desks to alleviate
misbehavior or inattention
Other (specify)
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5 4 3 2 1

10. Which type(s) of classroom management method(s) do you
see as being the most successful in your classroom?

11. Which type(s) of classroom management method(s) do you
see as being unsuccessful in your classroom?

A Comparative Study
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Principal Cover Letter About Reminders
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Date

Dear (Principal's name}
I would like to thank you for distributing the
questionnaires I sent to your school. I am enclosing a reminder
notice for each subject. If you could please distribute these
reminders to the same teachers who received the questionnaires it
would be very much appreciated.
I am continuing to collect data
for my thesis and their responses are very important to my study.
I hope your school year has been going well and I'm sure you
are staying busy. I would like to thank you again for your
cooperation and interest in this study.

Sincerely,
Shannon Hooker
Graduate Student

A Comparative Study
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Subject Reminder Letter
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Reminder
Dear Subject,
This is just a reminder to please take the time to fill out
the questionnaire given to you by your principal.
It is very
important that I receive your responses no later than
If you have any questions or need another
questionnaire sent to you please contact me at,,---�
I will
be happy to assist you in any way. Again, thank you for your
participation in this study. It is greatly appreciated!
Sincerely,
Shannon Hooker
P.S. If you have already sent back the questionnaire, disregard
this notice.
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Table 1
Comparison of Regular Education Teacher's and Special
Education Teacher's Use of Classroom Management Strategies
by t-test
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Table 1
Comparison of Regular Education Teacher's and Special Education
Teacher's Use of Classroom Management Strategies by t-test
Management Strategies

Group

N

Mean

SD

.t.

tcv

Positive Reinforcement

Reg.Ed.
Sp. Ed.

34
18

4.41
4.59

.59
.48

Token Economy

Reg.Ed.
Sp. Ed.

34
18

2.88
3.63

.87
1.40

-2.38* 2.00

Contracting

Reg.Ed.
Sp. Ed.

34
18

3.09
3.11

.99
1.55

-

Reg.Ed.
Sp. Ed.

34
18

3.65
3.44

Reg.Ed.
Sp. Ed.

34
18

Rule Writing

Reg.Ed.
Sp. Ed.

Videotape Feedback

-1.12

2.00

.06

2.00

.53
.44

1.38

2.00

3.09
2.81

1.00
.60

1.10

2.00

34
18

4.39
4.11

.56
1.05

1.25

2.00

Reg.Ed.
Sp. Ed.

34
18

1. 52
1. 74

.85
1.40

.69

2.00

Punishment

Reg.Ed.
Sp. Ed.

34
18

3.48
3.21

.70
.77

1.28

2.00

Classroom Arrangement

Reg.Ed.
Sp. Ed.

34
18

3.70
4.39

.45
1.05

Specific/Encouraging
Statements
Constructivist
Classroom

* p < .05

-

-3.31* 2.00
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Table 2
Strategies Perceived as Successful
by Regular Education Teachers
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Table 2
Strategies Perceived as Successful by Regular Education Teachers
Management Strategies

Positive Reinforcement
Token Economy
*Setting Limits/Consequences to Rules
*Calling Parents/Notes Home
*Being Consistent/Fair with Rules
(Say what she means, mean what she says)
*Loss of Privileges (recess, computers)
*Expect respect, give respect
Rule Writing
*Assertive Behavior/Discipline
Punishment (time-out)
Classroom Arrangement
*The Partnership Method
(all of the class, including myself, are on an
adventure and we all must have a vestedness in
outcome)
Encouraging Statements
*Hugs
*Negative Reinforcement
*Class Discussions with Teacher/Students
in an honest and forthright way
*Stoplight System
*Behavior Modification
*indicates specific statements made by subjects

# of
Resp.
17
7

% of
Resp.

4

32%
13%
10%
8%

4
4
3
3
3
2
2

8%
8%
6%
6%
6%
4%
4%

1
1
1
1

2%
2%
2%
2%

1
1
1

2%
2%
2%

5
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Table 3
Strategies Perceived as Successful
by Special Education Teachers
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Table 3
Strategies Perceived as Successful by Special Education Teachers
Management Strategies

# of
Resp.

Positive Reinforcement
9
Token Economy
8
3
*Boys Town
*Consistent Rules
3
Punishment (time-out)
3
*Behavior Modification for Difficult Behavior
2
*Stars
(if students follow rules and work well, they get a
star on a card, if not, they get an X)
2
*Stoplight System
1
1
*Telling the Truth to Students
*Structured Routine Followed Diligently
1
*Lots of Love and Patience
1
*Never Take Rewards Away
1
1
Rule Writing
Behavior Contracts
1
Constructivist Classroom
1
*indicates specific statements made by subjects

% of
Resp.
17%
15%
6%
6%
6%
4%
4%
2%
2%
2%
2%
2%
2%
2%
2%
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Table 4
Strategies Perceived as Unsuccessful
by Regular Education Teachers
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Table 4
Strategies Perceived as Unsuccessful by Regular Education
Teachers
Management Strategies

Punishment (time-out)
*Yelling/arguing with student
*Negative Comments
Token Economy
Videotape Feedback
(*watching video made them rowdy)
Constructivist Classroom
*Comparing Children
*Inconsistency with Students
*Being a Best Friend to Students
*Focusing too Much on Behavior Modification
*Allowing Friends/Relatives to Sit Together
Classroom Arrangement
Behavior Contracts
*Sending Students to Office
*Strict Rules
*None, all strategies have worked
*indicates specific statements made by subjects

# of

Resp.
6

% of
Resp.

2
2

12%
6%
4%
4%

2
2
1
1
1
1
1
1
1
1
1
1

4%
4%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%

3
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Table 5
Strategies Perceived as Unsuccessful
by Special Education Teachers
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Table 5
Strategies Perceived as Unsuccessful by Special Education
Teachers
Management Strategies

Behavior Contracts
*Negative Comments
Punishment (time-out)
Constructivist Classroom
*Inconsistency of Rules
Token Economy
*Cooperative Learning
*Removal of Privileges
*Humiliation of Students
*indicates specific statements made by subjects

# of
Resp.
4
4
3
2
2
2
1
1
1

% of
Resp.

8%
8%
6%
4%
4%
4%
2%
2%
2%

